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Outcomes of Presentation

Purposes of Classroom Assessment

Participants will develop:
• Awareness of ACTRC formative
assessment research findings
• Shared understanding of formative
assessment
• Understanding of the Level 1, 2 and 3 FA
practices described by the research

“Classroom assessment is an integral part of
curriculum implementation. It allows the teacher to
track and measure learners’ progress and to adjust
instruction accordingly. Classroom assessment informs
learners, as well as their parents and guardians, of
their progress.”
(DepEd Order No. 8, s 2015, p. 1)
•

…adjust instruction accordingly = Formative
assessment

•

…inform… of their progress = Summative
assessment
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Formative Assessment Definition
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Types of Formative Assessment

Formative assessment is when “evidence about
student achievement is elicited, interpreted, and
used by teachers, learners or their peers, to make
decisions about the next steps in instruction that
are likely to be better or better founded than the
decisions they would have taken in the absence of
the evidence that was elicited”
(Black & Wiliam, 2009, p. 9)
Note: This synthesis is based on the work of Yorke (2003) and Ruiz-Primo
& Furtak (2007)

Discussion Point

Formative Assessment Project

For you, what are the key differences
between summative and formative
assessment?

Phase 1: Description of FA practices using obs. & interview
Phase 2: Measurement of FA practice using instrument
Phase 3: Professional development module trial (Expert)
Phase 4: Scaling up and evaluation of modules (School)
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Phase 1 Findings: Force-Field Analysis
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Phase 2 Findings: Levels of FA Practice
Level

Distribution of observed lessons across Levels of
Formative Assessment n=59

Description

4 (hypoth.)

Teaches students how to become evaluators of their own learning
processes and to support the evaluation processes of peers.

3

Acknowledges and responds to student progress; adjusts teaching
strategies and provides feedback about processes and conceptual
understanding to address identified discrepancy between the
intended lesson and student responses.

2

Acknowledges discrepancies between intended lesson and student
responses; provides additional information to students and at times
directions for the students to complete tasks.

1

Teaches at class level and attends only to planned lesson delivery.

Pictures of Practice – Level 1

Level 4

FA
Levels
Level 3

Level 1
Level 2

Level 1
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Scenario 1:
Student gives an
incorrect
response
Teacher would say
to the student
“incorrect” and call
another student to
answer.

Scenario 2: No
one answers the
question

Scenario 3:
Student gives an
incomplete
response
Teacher would
Teacher would
answer the
complete the
question and move response or ask
to the next task.
another student to
complete the
response.
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Discussion Point

Pictures of Practice – Level 2

With your tablemates, write a short dialogue
that captures a typical Level 1 exchange
where the teacher questions students.

FA
Levels

Level 2

Discussion Point
With your tablemates, write a short dialogue
that captures a typical Level 2 exchange
where the teacher questions students.
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Scenario 1:
Student gives an
incorrect
response
Teacher would
answer her own
question (or ask
another student),
then remind the
student (or class)
of the concept
behind the task.

Scenario 2: No
one answers the
question

Scenario 3:
Student gives an
incomplete
response
Teacher would
Teacher would
answer the
complete the
question and
response and
remind the
explain the things
students about the the student missed.
concept or the
topic.

Pictures of Practice – Level 3
FA
Levels
Level 3

Scenario 1: Student
gives an incorrect
response
Teacher would probe
further to understand
where the student is
coming from and try
to address the
misconceptions.

Scenario 2: No one
answers the
question
Teacher would
change the question
and try to understand
the reason why
students cannot
answer the question
in the discourse. After
that, she would
address the identified
gap.

Scenario 3: Student
gives an incomplete
response
Teacher would keep
the conversation
going and try to
identify why the
student cannot give
the complete answer.
After that, she would
address any
misconceptions.
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Discussion Point

Scaffolding to Improve FA Practice

With your tablemates, write a short dialogue
that captures a typical Level 3 exchange
where the teacher questions students.

• Beliefs/attitudes

Phase 3 Findings
Teachers want to do the best for their students

about learning and the role
of the teacher
• Knowledge about formative assessment,
pedagogy (and perhaps content)
• Skills in classroom pedagogies
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More information on Formative Assessment Project available from www.actrc.org
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p.robertson@unimelb.edu.au
l.bagui@actrc.org
www.actrc.org
www.facebook.com/ACTRC.org
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