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EXECUTIVE SUMMARY
This report describes the strategies employed by four exemplar schools in the implementation of mother
tongue-based multilingual education (MTB-MLE). The report describes data collected in the schools in early
2015, and builds on the Phase 1 and Phase 2 reports of the ACTRC MTB-MLE study (Williams, Metila, Pradilla,
& Digo, 2014; Metila, Pradilla, & Williams, 2016), which reported challenges faced and strategies used by eight
schools in Phase 1 and 158 schools in Phase 2. This report is based on systematic observations and interviews in
four schools considered to be exemplary in the strategies they use in implementing MTB-MLE, in that they are
consistent with the set of principles identified in the framework for effective implementation of MTB-MLE,
which was derived from international literature on the practice of MTB-MLE. The schools were selected using
an evaluation process for schools that reported on schools’ MTB-MLE strategies in Phase 2. Verification visits
confirmed consistency between what schools reported they did and what was observed by members of the
research team. One exemplar school was selected from each of the language contexts identified by the ACTRC
MTB-MLE project: Large language (LL) context, Small language (SL) context, Tagalog context and Linguistically
diverse (LD) contexts.
The Effectiveness Framework derived from the international literature outline principles consistent with
successful implementation of MTB-MLE. These include an overarching principle of localization (adapting all
aspects of MTB-MLE to the local context), and principles related to understanding of the relevant mother
tongue, instructional practices, the nature of materials and the ways in which programs are designed. The
strategies used by the exemplar schools are described in connection with these principles.
Of the strategies reported in Phase 3, few were found to be commonly used in all four schools but many of
those reported were unique to one school, suggesting that best practice in MTB-MLE does represent adaptation
to the characteristics of the local context where the school is located.
The combination of strategies used in each exemplar school reflects the character of each school’s response to
the challenge of implementing MTB-MLE in their locality. The school from the LL context was characterized by
cohesion and collaboration. A large school was able to provide a clear focus in its program, and set up strategies
for strong collaboration among school personnel to implement the widely used mother tongue (MT) in an urban
context. The school from the SL context was characterized by collaboration with the community, as it
implemented an MT spoken in a small and relatively remote rural setting. The school from the Tagalog context
used the localized variety of Tagalog as medium of instruction (MOI), and it demonstrated efforts to standardize
and document the MT. The school from the LD context used a lingua franca as MOI to promote community
cohesion in a linguistically and culturally diverse urban community. It was also able to establish strong
partnerships with stakeholders in the conduct of MTB-MLE-related activities. A record of the print environment
of the exemplar schools is provided in appendices.
The distinctive programs of the schools reflect the guiding principles in the Effectiveness Framework.
These include the establishment of context sensitive programs, the use of sound instructional practices, support
for the local production of learning materials, a clear understanding of the MT MOI, and strong leadership in
implementing MTB-MLE in schools. Also, issues requiring further attention are identified from the study,
including the need for accurate language mapping data in schools, the need for explicit identification of
productive ways of using non-MT languages in MT classrooms, support for schools in producing localized
materials, and development of guidelines for dealing with mismatched students who do not speak the
implemented MT of the classroom.
Recommendations are made in relation to wider dissemination of best practice strategies, the development of
mechanisms for sharing information and experiences of MTB-MLE implementation among Philippines
Department of Education (DepEd) teachers and school administrators, strategies to encourage schools to adopt
best practice strategies, and encouragement of further research on MTB-MLE.
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INTRODUCTION
The project is a response to the implementation of MTB-MLE by the Philippines Department of
Education (DepEd) (DepEd, 2009). The implementation of MTB-MLE has several components:
implementation of mother tongue (MT) as medium of instruction (MOI) from Kindergarten to
Grade 3 (with 19 languages identified for use as MOI), a separate Mother Tongue Subject (MTS), and
transition to the use of Filipino and English, initially as subjects, and then as MOI after Grade 3. The
rationale for the implementation of MTB-MLE is the attainment of stronger educational outcomes
through better learning in the early years, and ultimately the attainment of bi- or multilingualism and
higher order thinking skills. These attainments by Filipino students are anticipated to meet the needs
of the country, and of students to live fulfilling lives in the early 21st century.
The ACTRC MTB-MLE project seeks to investigate the implementation of the use of the MT as the
MOI from Kindergarten to Grade 3 (K-3) in DepEd schools in the Philippines. The project sought to
answer the following questions:
1. What successful strategies have schools used in addressing the challenges of implementing
MTB-MLE?
2. How have the context dynamics of the MTB-MLE program, such as the nature and status of
the MT and community involvement and support, influenced strategies and challenges?
Given the linguistic complexity of the country, four language contexts were identified and used to
classify schools according to the MT they taught:
•
•
•
•

Large language context, in which schools use an MT with more than 2 million speakers
(excluding Tagalog), such as Sinugbuanong Binisaya, Iloko and Hiligaynon;
Small language context, in which schools use an MT with fewer than 2 million speakers;
Tagalog context, in which schools use a Tagalog variety (distinct from Filipino) as an MT;
Linguistically diverse contexts, where schools and community members speak a number of MTs.

Four dimensions of MTB-MLE implementation were identified following analysis of both the
international literature and the nature of data collected (Metila, Pradilla, & Williams, 2016). These
dimensions were used for the organization and analysis of data and reporting in all phases of the
project. The four dimensions of the study are:
• Language, which relates to the status and nature of the MT and all other perceptions and beliefs
about it.
• Instruction, which relates to teaching strategies and techniques, which may include but are not
limited to the use of materials during teaching.
• Materials, which relates to the acquisition, development, or production of all kinds of lesson
resources, which include teacher-made or DepEd-provided materials and those produced by
other publishers or individuals.
• Program, which relates to program dynamics, logistics, and MTB-MLE implementation activities
that are beyond the classroom level, such as teacher training, campaign mobilization, delivery
of Learner’s Materials (LMs), the conduct of extra- or co-curricular activities, and program
monitoring.
Phase 1 of the project was a scoping study of eight schools. The Phase 1 Progress Report (Williams,
Metila, Pradilla, & Digo, 2014) identified challenges and strategies experienced and reported by these
schools. The schools had devised strategies for the challenges they experienced, and a majority of
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the strategies were results of the resourcefulness of school staff. The Phase 1 report discussed the
extent to which some practices were promising or potentially problematic.
Phase 2 investigated the extent to which the challenges and strategies identified in Phase 1 were
evident on a broader scale. Data were collected from 158 schools, in all parts of the country. This
found many of the same challenges and strategies as Phase 1, but a wider range of both, especially
Instruction strategies. The Phase 2 Progress Report (Metila, Pradilla, & Williams, 2016) for this multiphase study reveals that the LD context also faced a higher number of challenges in the Instruction,
Materials and Program dimensions, but had also developed strategies to address these. The LD
context had developed different types of program models related to the variable dynamics of their
contexts that built on models presented in DepEd training. Data for Phase 1 were collected from
January to February 2014, for Phase 2 from August to November 2014, and for Phase 3 from January
to March 2015. There is a possibility that variations in data between the three phases reflect some
effects of increasing time in the program and greater experience of schools and teachers in
implementing MTB-MLE.
Phase 3 of the project sought to identify the best practices of schools in implementing MTB-MLE in
the early years, with a view to identifying strategies that can be useful to all schools in their
implementation of MTB-MLE. Four best-practice schools, one from each of the language contexts
identified by the study, were identified using data from schools responding to Phase 2, and detailed
case studies were made to document the strategies they were using, along with their reasons for
using them. This report provides details of the ways in which data were collected and the findings
that emerged, and discusses these. An additional research question that Phase 3 of the project
sought to answer was:
How do the strategies used in the exemplar schools relate to best practices identified in the
MTB-MLE literature?

WHAT IS BEST PRACTICE? EFFECTIVENESS IN MTB-MLE
There is broad agreement in the literature, which draws on qualitative and quantitative data, about
the practices that lead to effective implementation of MTB-MLE (Klaus, 2003; Malone, 2004; Benson,
2008; Ball, 2011; see Phase 1 and Phase 2 Progress Reports for a more comprehensive description).
The practices of Phase 3 schools can be related to the four dimensions of Language, Instruction,
Materials, and Program that have been used to organize data in the ACTRC MTB-MLE project.
Figure 1 presents the conceptual framework that shows the general principles behind effective MTBMLE programs. This framework was developed in Phase 2 of the study (Metila et al., 2016) and was
used as a basis in selecting the schools for Phase 3. Hereafter, this framework will be referred to as
the Effectiveness Framework. In Figure 1, the grey arrow on the right shows the process of
development of the framework. International MTB-MLE literature primarily from Asia was reviewed
to identify the four dimensions and effective practices that represent the principles for each. There is
a localization principle represented by a rectangle found at the center of the figure, which spans all
dimensions because the literature clearly indicates that MTB-MLE programs need to be designed to
take account of local conditions in all four dimensions. It emphasizes the integration of the local
language, culture, and community in all aspects of MTB-MLE. Localization connects all principles in
the other dimensions.

ASSESSMENT CURRICULUM AND TECHNOLOGY RESEARCH CENTRE

7

INVESTIGATING BEST PRACTICE IN MTB-MLE IN THE PHILIPPINES
PHASE 3 PROGRESS REPORT: STRATEGIES OF EXEMPLAR SCHOOLS

International Literature of MTB-MLE with Emphasis in Asian Programs

Figure 1. Conceptual framework of effectiveness in MTB-MLE implementation in the Philippines
The dimensions are presented in four colored parallel shapes. The left to right sequence starts with
Language to show that the MT is the starting point of any MTB-MLE program. The chosen MT or MTs
will ideally be the child’s strongest language(s). MTs should also have a working orthography with
explicit description of features and structures. Successful programs also have stakeholders that have
positive attitudes towards the MT.
The Instruction dimension is next because it is anchored in the chosen MT and the materials
produced with it. Essentially, effective programs reflect the comprehensibility principle – that is,
students understand what is said and done in classes. Immersion and deep MT exposure is valuable,
along with a focus on language that is usually implemented through recognized MTB-MLE strategies,
like the Two-Track Method1 (Malone, 2010).
The Materials dimension supports the instructional practices and are derived from the chosen MT.
Principles under Materials emphasize the involvement of the community in the development and
production of materials appropriate to the age and development of children in the program.
The Program dimension relates to the organization of the MT program in the school, and involves
the structure of the program and involvement of stakeholders, including DepEd personnel, parents
and community members. Effective programs feature community awareness and involvement, regular
teacher training, and adequate funding from various sources, as well as a mechanism for evaluation
and documentation.

1

A method in teaching literacy which involves the concurrent focus on meaning and language parts
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METHOD
SELECTION OF SCHOOLS
Phase 3 is built on data from the earlier phases of the study and the conceptual framework
developed in Phase 2. Data collected from schools in Phase 2 were used to identify schools that
exemplify best practice, one in each of the four language contexts of the study.
An evaluation system that was based on the Effectiveness Framework was formulated to assess the
schools on the answers that they reported in the Phase 2 survey tool, which was described in detail
in the Phase 2 Progress Report (Metila et al., 2016). A shortlist of five schools in each context was
compiled, and verification visits were made to the shortlisted schools, to ensure that what had been
reported by the schools was evident in observations and conversations with key personnel from the
school. This resulted in the selection of one school from each of the language contexts for study in
Phase 3. The data reported here are derived from these four schools.

DATA COLLECTION
Five days of fieldwork were conducted in each case study school. The fieldwork involved interviews
with the school administrator, focus group discussions (FGDs) with 6-7 parents and community
members, and 9-13 classroom observations in K-3 classes covering MTS and MT MOI subjects,
followed by post-observation interviews with the MT teachers. The purpose of teacher and school
administrator interviews was to identify the strategies used by teachers and the school, why these
strategies were used, and their impact on the school’s MTB-MLE implementation. The topics of the
FGDs were parents’ and community members’ understanding of the MTB-MLE program, their
attitudes toward the use of the MT in school, and their involvement in and support for the program.
The focus of the classroom observations was strategies used by the teachers. Guided tours of two
MTB-MLE classrooms were also conducted to document the linguistic landscape and classroom
materials used in MT teaching. The teachers were asked to describe the materials, their use, how
they were produced or acquired, and their significance in MT teaching. On the final day of the school
visit, there were separate validation discussions with the teachers and school administrator in which
the research team shared the strategies observed and recorded during the visit. The teachers and
administrators were asked to rank the strategies according to their perceptions of importance in the
success of their MTB-MLE implementation.

RESULTS
This section provides a description of how each exemplar school was implementing its MTB-MLE
program at the time of data collection. Each school is introduced by its profile, followed by a
discussion of the school’s strategies organized according to the four dimensions: Language,
Instruction, Materials, and Program. The study has found that the strategies reported by the bestpractice schools are consistent with the principles in the Effectiveness Framework.

SCHOOL FROM THE LARGE LANGUAGE CONTEXT: COHERENCE AND
COLLABORATION
Profile. The school is located in Cebu City, on the island of Cebu at the center of Visayas in
Southern Philippines. It uses Sinugbuanong Binisaya, the only identified MT in the province of Cebu,
as the MOI. The school has 6,249 students, with 52 MT teachers at the time of the study, and has
been implementing MTB-MLE since school year (SY) 2011-2012. The school has a regular curriculum
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program, special science elementary program, and special education program, all of which are
implementing MTB-MLE. It is the center for benchmarking in the region and has recently been
awarded with Level 1 in the Accreditation Program for Public Elementary Schools, an accreditation
system established by DepEd to improve school effectiveness and foster excellence.
The school administrator reported that the school community is in one of the most prosperous
barangays in Cebu City, where universities, business and commercial centres, and DepEd offices are
located. Students and community members are native speakers of the MT, which is generally used at
home and in the neighborhood. Most parents are government employees and office workers, while a
few are unemployed. The school has several catchment areas and the barangay officials and parents
were reported to be relatively supportive of any school program.
MTB-MLE implementation in the school exemplified coherence and collaboration. There was
coherence in the school’s vision of an ideal MTB-MLE program and the series of activities conducted
to achieve it. The school exhibited strong collaboration between staff members: sharing of
knowledge, materials and human resources, along with a shared vision of the MTB-MLE program
among the school administrator and teachers.
Language. The school’s Language strategies focused on having access to MT literature and on
raising the status of the MT by promoting a more positive attitude towards the MT among
stakeholders.
One strategy involved the use of materials that reflect the community’s and use of local forms of the
language. Teachers reported reading the local newspapers and magazines, which feature stories and
poems in the MT written by locals. Teachers also used an English-MT dictionary to find the meaning
of unfamiliar or difficult MT terms that they encountered in books, and most had downloaded a
dictionary application on their smartphones for easier access.
When working with mismatched students (students whose MT does not match the MOI), teachers
reported working individually with students to support their language learning. Also, teachers set up
a meeting with the parents to discuss their children’s progress in class and to ask them to use the
MT at home for children to get practice in using it in a more familiar environment. Having
mismatched students is not common in the LL context and teachers could not allocate these
students to separate classes, so the most they could do was give them special language lessons.
Instruction. The school demonstrated a variety of Instruction strategies covering literacy skills
development, a focus on language, connection with the local culture and community and connection
to students’ early experiences.
Developing the literacy skills of students is one important focus of Instruction in the school. The
Two-Track Method – one of the language teaching methods taught in MTB-MLE training (DepEd,
2011) – has been used by the K-3 teachers since MTB-MLE implementation. With its focus on
understanding the meaning and parts of a language, it was reported by teachers to help students gain
MT fluency in speaking, listening, reading, and writing. In addition, teachers were observed to use
shared reading exercises and reading of sight words to evaluate students’ comprehension and
proficiency in their MT.
Teachers reported the use of focus on language strategies to enrich the MT vocabulary of students
and to develop their ability to recognize MT symbols and put them together to communicate
meaning. Teachers also introduced new MT terms in the students’ vocabulary by emphasizing the
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difficult and unfamiliar terms found in books. The use of the Big Box2 for word building, sentence
formation, and spelling drills were commonly observed in Grades 1 and 2 classes, where students
are starting to learn and master their MT.
The Engage, Study, and Activate teaching method was explicitly used by the teachers, especially in
the MTS. In this method, students were engaged in activities that aroused their interest through
games or energizers, then they were given vocabulary and reading activities to study and, lastly, they
engaged in oral presentations or role-playing to activate their language use given different topics or
situations. Through this strategy, students got to use the MT freely and communicatively and
teachers were presented with an opportunity to evaluate the MT communication skills of the
students.
Teachers also make use of instructional materials and games that target specific subject areas and/or
grade levels. Manipulatives such as blocks, clay, cut-outs, and tangrams3 for sensory and intellectual
development were observed to be used by Kindergarten and Grade 1 students. The Learning Board 4
provided by the local government unit (LGU) was used to teach students the alphabet and its
sounds. In the third grade, the Damath Board – a board game that originated in the Philippines – and
the Tower of Hanoi were used in teaching mathematics. Both are problem-solving games that
enhance students' higher-order thinking and mathematical skills. The teachers were trained in early
childhood education, so they were able to understand which learning materials were
developmentally appropriate for the students.
The use of experiential strategies that relate to the students’ own realities were also commonly
reported and observed in this context. One such strategy involved engaging students in activities
that allowed them to explore and be familiar with their community and culture. Using the MT,
teachers would conduct a tour of the school grounds for Kindergarten and Grade 1 students to
become familiar with the location of offices and to meet the persons managing the school. In science
classes, teachers gave students hands-on activities and had them conduct simple experiments so they
got to observe how things worked. In MT classes, students were encouraged to incorporate their
own experiences into their learning by writing their own stories.
Another reported strategy was the use of the cultural teaching approach, which integrates the local
culture into lessons through infusing activities such as learning local games and engaging in real-life
activities such as gardening, cooking rice, and observing the weather. The teachers reported that the
most convenient concepts to introduce to students are those that they encounter frequently and
that are culture-related.
Materials. Its supply of MT materials is the greatest strength of the school from the LL context.
Other schools in the same region and those using the same MT MOI have at one time borrowed or
reproduced materials developed by teachers in the school. The school has become independent in
developing and producing its own classroom materials through the conduct of grade-level Learning
Action Cell (LAC) sessions. Teachers from the same grade levels met once a week and created
materials for the different subject areas to build a pool of materials that they shared with each other.
The school administrator encouraged this initiative because it raised the capacity of the teachers as
writers, artists, and contextualizers of MT materials and because the materials produced became an

2

A box divided into several rows and columns containing letters or syllables of the keywords for the day’s
lesson
3
Seven-piece puzzles that can be arranged to form different shapes
4
A writing board with letters and letter sounds
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investment for the teachers and the school. Through this initiative, the school also became selfsufficient in materials production and was able to anticipate and cope with the problem of
incomplete or late delivery of materials.
The school was a recipient of complimentary copies of MT reading materials for Grade 2 that
supplement MTS instruction. This set of materials from a foundation that strongly supports MTBMLE was very helpful to the teachers as the package contained small books and workbooks that
were appropriate to the students’ age and skills.
The classrooms in the school have learning stations in the MT called Luna sa Kaalam (Learning
Stations). These provided the students with constant exposure to the MT and its different features,
adding to the knowledge of the students even outside instruction time. Students were also able to
display their output to showcase their skills in the use of the MT in story and poem writing. For each
grade level, one classroom was chosen where the pool of teacher-made MT materials was displayed.
Teachers would borrow the materials if they needed them for their lessons.
A record of the classroom print environment of the school from the LL context is provided in
Appendix A.
Program. The Program strategies of the school focused on the design of the program and on
monitoring and evaluation of MTB-MLE implementation in the school. Advocacy activities were
intended to inform the parents about the use of the MT as MOI.
The school, being one of the pilot schools of the MTB-MLE program for Sinugbuanong Binisaya, was a
recipient of a scholarship grant for a two-year MTB-MLE course in one of the Teacher Education
Institutes in Cebu. This benefited not only the teachers of the school but also other teachers in their
DepEd division, through subsequent MTB-MLE training in which new expertise on MTB-MLE pedagogy
was shared. Also, schools from other regions visited the school, which sets the region’s benchmark
for MTB-MLE implementation and other DepEd programs. The school shared with the visiting schools
its best practices, as a collaborative improvement activity.
One strategy consistently used by the school administrator and DepEd supervisors is program
monitoring through constant meetings with teachers to align the curriculum programs in the school,
such as the use of the MT as MOI in the special science and special education classes. Regular
classroom observations and feedback sessions aimed to supervise and mentor the teachers in their
classroom teaching, while school-based in-service training was conducted biannually to update
teachers with new MTB-MLE information and to provide sessions on test construction and lesson
planning. The teachers reported that these activities equipped them with relevant knowledge to
improve their MTB-MLE teaching techniques. Another aspect of the school’s program monitoring
was the conduct of an oral verification test in MT and Filipino for Grade 1 students, and in MT,
Filipino and English for Grade 2 students, at the end of each SY. This was to identify students who
had problems in oral language skills development in the different languages, so that, if necessary, the
next grade level teacher could support the students’ progress with remedial language lessons. The
school administrator submitted quarterly reports on the progress of program implementation and
training sessions attended by the teachers to the Division Office.
The school also integrated the use of the MT in school activities, such as the singing of an MT hymn
during the flag ceremony and the addition of an MT category in the Reading Festival. These proved
to be good ways for the school to inform other stakeholders about the use of the MT as MOI and
for the community to appreciate its value in education.
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SCHOOL FROM THE SMALL LANGUAGE CONTEXT: COMMUNITY CONNECTIONS
Profile. The school is located about 90 kilometers from Kalibo, the capital of the province of Aklan,
in the northwest of Panay Island. It uses Akeanon, an SL with 93,200 speakers in the Philippines
(Ethnologue, 2016), as the MOI. The school has 356 students with five MT teachers at the time of
the study and has been implementing MTB-MLE since SY 2011-2012. The school has a regular
curriculum program covering levels K-6.
The school is in an agricultural community where rice, abaca, and coconut are the major produce. It
is surrounded by hills where landslides are common, especially during the rainy season. A large part
of the community is engaged in farming, which is its major source of income. Students, teachers, and
community members are native speakers of the MT, with very few parents, as migrants to the area,
speaking a different MT. The teachers described their MT as the standard form of Akeanon similar
to the one used in most towns in Aklan.
The MTB-MLE program of the school was a good example of connection with the community. Local
culture was integrated in instruction and the parents and community members were highly engaged
in all the dimensions of program implementation. The best-practice school was in a small community
but what it lacked in size or numbers was more than compensated by the contribution of very active
community members.
Language. The school’s notable Language strategies were centered on its attempt to standardize
the MT due to the absence of an official MT orthography. The Division Office led the validation of
the orthography, with the school taking an active role in consultations with the Komisyon sa Wikang
Filipino5. Teachers were involved in the validation process, through meetings with representatives
from the business sector, academia, media and the local community, which proved to be valuable in
the MTB-MLE implementation in the school. Teachers used the working orthography as a guide in
the MTS and they were able to produce primers for the MT, which were used for Grade 1 MT
literacy classes.
Instruction. In the Instruction dimension, the school’s most notable strategy was the establishment
of connections with the local community and culture, which was evident in the kind of pedagogical
techniques that teachers used. The small geographical area made it possible for K-3 classes to
conduct fieldtrips in the community, including visits to the barangay hall, chapel, plaza and
gymnasium, which were located outside the school. Through this practice, the students were able to
meet and hold interviews with community officials. Actively engaging the officials in the learning of
the students made them more aware of the important part they can play in educating the children
about their local heritage and culture. With the help of their parents, the students produced original
poems and stories in the MT, which were then made into big and small books and used as learning
resources.
The localization principle was applied in class discussions through the use of local places and
examples of local activities and social conditions. The students were able to discuss and express
their ideas because they were able to relate to the topics. Through these activities, the children
were able to develop socio-cultural awareness and took pride in their own culture and language.
Another reported strategy was the labelling of objects found in the classroom, in two or more
languages, for vocabulary development of the students. The teachers reported that this exposed the
5

An official Philippine government institution that is responsible for developing, promoting and preserving the
Philippine languages

ASSESSMENT CURRICULUM AND TECHNOLOGY RESEARCH CENTRE

13

INVESTIGATING BEST PRACTICE IN MTB-MLE IN THE PHILIPPINES
PHASE 3 PROGRESS REPORT: STRATEGIES OF EXEMPLAR SCHOOLS

students to the different words for the objects that are most familiar and relevant to them. Having
the labels in the MT and the second language (L2) activates their prior knowledge, creates a bridge
to their L2 and improves their literacy skills through constant exposure to the spelling of the MT
terms.
Materials. The Materials strategies of the school also involved connections with the local
community and culture. Indigenous materials were commonly used as classroom instructional
resources and students were encouraged to make use of inexpensive and readily available materials
for their school projects. Through these, students became familiar with local products and more
aware of the importance of these objects in their community life.
Teachers also conducted school and district-based LAC sessions to develop and produce teaching
materials. They divided the workload and tapped the skills of non-MT teachers and students in the
higher years to help them with the creation of big book illustrations, the writing of stories in the MT,
the production of flashcards and alphabet charts, and the construction of tests in the MT. Parents
were also asked to compile folk tales and songs and to contribute original compositions, which were
then used as lesson materials. Some also helped teachers in the upkeep of rooms and classroom
materials. As the school gained more experience in the implementation of the program, it
accumulated lesson materials. LAC sessions for materials development and production became less
frequent and focused instead on other aspects of the program that needed more attention. The
teachers also localized and translated the Hiligaynon Learner’s Materials (which were incorrectly
supplied in place of the Akeanon materials) to the MT to make the lessons more relevant and
understandable to the students.
A local writer donated copies of a graded small book in the MT to add to the pool of materials of
the school. These were shared by the teachers and used as reading materials for Grade 1 students.
The teachers appreciated the donation because published literature in their MT is rare. The barangay
also appropriated funds to reproduce the small books made by the teachers.
A record of the classroom print environment of the school from the SL context is provided in
Appendix B.
Program. The Program strategies of the school involved the help of community members in the
implementation of the MTB-MLE program in the classroom and beyond.
The small population in the school and the community was an advantage for program
implementation. Given the close-knit nature of the community, the school did not find it hard to
persuade the community to embrace the program. Program advocacy was promoted through
meetings with parents and barangay officials before the start of the SY. DepEd supervisors, teachers
and the school administrator conducted a consultation and orientation with the community to
inform them about the education reform that would be piloted in the school. The rationale and goals
of the program were presented and explained to the community and concerns and questions were
answered. This gesture of making the community a part of the program even before it started
created a supportive environment among the stakeholders. In addition to the support given by the
community, the presence of a trained teacher in MTB-MLE who gave technical assistance and
mentored colleagues was seen as a driving factor in the success of the program in this context.
Grades 4 to 6 students were trained and involved in story writing and storytelling in the MT while
higher-grade teachers were recruited for materials development and test construction. With these
strategies, the school hoped to establish the appreciation by staff and students of the use and value
of the MT, to raise their socio-cultural awareness and recruit them in assisting K-3 teachers in
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program implementation. For this context, successful MTB-MLE program implementation proved to
be a community effort for which the strong linkage and good relationship established between the
internal and external stakeholders of the program was of vital importance.
Another notable strategy that the school employed was to organize a Parents Club that initially dealt
with implementation challenges and shortage of MT materials in the classroom. A pioneer Grade 1
MT teacher organized the club after realizing that the workload associated with MT lesson planning
and implementation would take much of her time. It started with the classroom as its scope but
later included school-wide implementation as other grade levels started to implement MTB-MLE.
Committees were formed to focus on different aspects of the program, such as instruction,
curriculum and finance. The teachers reported that the parents’ active involvement gave them a
deeper understanding of the program and gave them greater responsibility in the learning of their
children.
The school also initiated the conduct of a Purok Study, where Grade 1 students who lived in a
certain purok or village undertook reading lessons every Saturday through the assistance of a
volunteer parent. The Grade 1 teacher trained the volunteers in the use of the MT primer and other
reading materials and invited them to observe some Grade 1 classes to see how beginning reading
strategies should be taught. They were provided with lesson plans and the Grade 1 teacher visited
on some Saturdays to check on the implementation of the program. The schoolteacher reported
that the students learned how to read even before the start of the second semester and that she
saved a lot of time in some lessons because the students’ reading abilities were good. Also, it was
reported that the students developed a love for reading because they were exposed to a lot of MT
reading materials during the Purok Study. Community members, especially elders, who happened to
be present during the study groups would also sit in, contribute helpful information and assist the
volunteer parents in the reading activities. Overall, the volunteer parents reported that the program
was a good learning experience and that they felt proud to be called ‘Teacher’ by the children.
The Parents Club and Purok Study were some of the strategies observed in the school from the SL
context that exemplified the community’s willingness to take program ownership, given the
opportunity. Their participation paved the way for them to understand how the use of the MT as
MOI could be meaningful in their children’s learning.

SCHOOL FROM THE TAGALOG CONTEXT: LOCALIZED AWARENESS OF THE
NATIONAL LANGUAGE
Profile. The school is in Tanauan City, Batangas, and had about 2,450 students. The school offered
two curricula (special science and regular) and a complete program from Kindergarten to Grade 6. It
had been implementing MTB-MLE for three years at the time of the study. The school enjoyed a
good reputation in providing quality education.
The school administrator reported that the community was dominated by Tanauan Tagalog native
speakers with a few migrants from Visayas and Mindanao. This composition was also reflected in the
school population. Students were generally Tanauan Tagalog native speakers except for some
children of migrant parents. Tanauan City is relatively urbanized and parents were usually employees
in surrounding offices or companies, while some were laborers in nearby factories. Regardless of
their incomes, parents of children in the school were described as supportive of school programs
and generous in donating equipment or resources for the improvement of teaching or classroom
organization.
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The school is distinctive in that it uses an MT that is very similar to the national language, Filipino.
While teachers in other Tagalog contexts found this similarity a challenge (Williams et al., 2014), the
teachers in the best-practice school manifested heightened awareness of the local variety. Their
metalinguistic awareness of the relationship between the MT (Tanauan Tagalog) and Filipino
motivated their efforts to enrich, standardize, and document the MT.
Language. The school’s strategies focused on MT standardization and intellectualization. Teachers
worked closely with the DepEd Division Office in a project that aimed to publish a Tanauan Tagalog
dictionary and folklore collection. For the dictionary, teachers contributed words from what they
called sinusong wika (literally ‘suckled language’). These are phrases and words that are distinct to the
Tanauan Tagalog variety. The teachers expressed their pride in the distinction of Tanauan Tagalog’s
sinusong wika and they talked about the value of compiling the local vocabulary to ensure that the
current and next generation of children will not forget their sinusong wika. Teachers also conducted
online research and interviewed elders to create a compilation of the community’s famous folklore
and then submitted it to the Division Office.
Although Grade 4 is not part of MTB-MLE implementation, Grade 4 teachers assigned their students
to compile Tanauan Tagalog words to further enrich the school’s collection of sinusong wika
vocabulary. These compilations were collected and used as resources for MTB-MLE teachers.
Through this activity, the Grade 4 students learned several new words by researching and
interviewing family elders.
Instruction. Distinct Instruction strategies of the school involved partnership with parents, use of
MT materials, and literacy skills development.
One strategy reported to be helpful was the use of teacher-parent partnerships in developing
Kindergarten students’ beginning reading skills. This started on parents’ orientation day when the
teacher explained the importance of reading practice in the faster development of reading skills
among students. The teacher showed the parents a video of her former students who read well,
explaining that this was achieved through teacher-parent partnerships. The teacher explained that
this motivation was always effective in encouraging parents to work with her in giving reading
practice. Parents were advised to provide regular reading practice to their children through the use
of a Tanauan Tagalog reading primer that the teacher recommended. Constant communication
between teacher and parent ensured that both focused on the specific areas where the child needed
help.
Instruction strategies also made use of available materials, such as the science and math courseware
donated by the Department of Science and Technology (DOST), as well as old references or books.
Teachers explained that they did not lack resources for instruction because they salvaged activities,
texts, and content from old textbooks which, they explained, were not rendered useless and could
still be used in implementing the new curriculum. Storytelling in the school was uniquely creative and
innovative in its use of pop-up storybooks and a storybook stand. The big three-dimensional
storybooks caught students’ attention and were more creative than the usual big books, while the
use of the bookstand made storytelling easy and efficient for the teacher.
Another Instruction strategy manifested a deliberate emphasis on sinusong wika in the lessons and
classroom print environment. Teachers drew students’ attention to local vocabulary and taught the
proper pronunciation or accent for these words. Students were also engaged in reading classroom
visuals that the teacher constantly updated to reflect the current lessons, stories, and poems
discussed in class.
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Materials. The school’s Materials strategies mainly revolved around acquisition, materials
development and production, and the provision of special MTB-MLE room in Kindergarten and
Grade 1.
One identified strategy for materials acquisition was to capitalize on the strong link with parents and
community members or agencies. Parents were reported to be very generous in donating equipment
that improves instruction (e.g., television and LCD projector). A generous donation was usually the
annual project of the class-level Parents’ Association. For some classes, parents provided supplies
such as bond papers for the reproduction of worksheets.
The school participated in competitions organized by various organizations and companies. The
school’s collection of books was enriched by prizes won in a reading contest organized by a big
bookstore. These books filled the school’s library hub and were used to supplement the primary
materials for instruction.
Establishing links with a government agency and private company also benefited the school in terms
of materials acquisition and free Internet service. The school was chosen as a participant in a study
organized by DOST. As such, the school received tablets with courseware designed for math and
science instruction. Although the courseware is in English, it was still regarded as useful by the
assigned MTB-MLE teacher who used it for science enrichment lessons. A link with a private
communications company provided the school with free Internet access that helped teachers in
lesson preparation. Teachers reported conducting their lesson research in school because of this
free Internet service.
Materials production efforts included the publishing, by some teachers, of small and big books in the
DepEd LRMDS and the creation of activity worksheets for classes. Localization was also reflected in
the school’s compilation of sinusong wika vocabulary that was updated and prominently featured in
MTB-MLE classrooms. Teachers prepared Learning Packages, which are filed lesson materials placed
in brown envelopes. Each package contains all the instructional materials needed in implementing the
activities for a lesson (visuals, flash cards, handout template, activity sheets, etc.) Teachers reported
being taught how to make these packages in DepEd seminar-workshops and they continued the
practice long after the workshops ended. They said that, initially, Learning Packages were tedious to
prepare but as their collection became richer, teachers started to appreciate how the packages
made lesson preparation easy and efficient. Teachers also borrowed Learning Packages from each
other and developed a centralized grade-level pool of the packages.
An innovative Materials strategy of the school from the Tagalog context was the provision of a
multi-functional MTB-MLE classroom for the Kindergarten and Grade 1 levels. The rooms served as
a repository of MTB-MLE materials, a venue for MTS activities, and a show room for instructional
materials and exemplary student outputs. The rooms were maintained by grade level teachers who
pooled and shared their created MTB-MLE resources. A teacher-in-charge was assigned to
coordinate the use of the room and materials stored in it. Each room was designed to have areas for
different teaching and learning activities: a television viewing area which had DVDs or files of
downloaded MT songs, videos, and programs; a play area with donated toys and puzzles; a group- or
pair-work area with tables and chairs; and a mini-library or resources area which had a collection of
MT big and small books and a set of centrally-pooled Learning Packages. Schedules were arranged to
ensure that all classes had a chance to use the room and a logbook was used to account for the
materials borrowed and scheduled activities. Parents were allowed to contribute to the upkeep of
the room. For instance, air-conditioning expenses of the Kindergarten room were borne by parents.
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Due to the success of the use of the MTB-MLE rooms, the school entertained the idea of having an
MTB-MLE room for Grades 2 and 3, the other levels implementing MTB-MLE.
A record of the classroom print environment of the school from the Tagalog context is provided in
Appendix C.
Program. The Tagalog context school had distinct Program strategies regarding design, advocacy,
and monitoring. Using special MTB-MLE classrooms for the K-3 levels was the idea of the former
school administrator. The special classrooms enriched MTB-MLE implementation and allowed the
strategic use of various MT resources. The provision of a rich MT print environment to which the
students were regularly exposed complemented the instruction provided by the program.
The school promoted MTB-MLE to parents through letters, orientations, seminars, and tarpaulin
announcements. These generated supports from parents and elders who extended their help to
students and teachers in some aspects of implementation.
The school monitored students’ reading development through a reading remediation program, which
operated through a ‘pull-out system.’ Students who were identified as needing extra help in reading
were pulled out of class during language subjects for special tutoring by an assigned teacher. The
responsibility for holding remedial lessons with selected students was rotated among Grade 2
teachers. This was done at Grade 2 as a way of preparing students for national assessment at Grade
3.

SCHOOL FROM THE LINGUISTICALLY DIVERSE CONTEXT: USING A LINGUA
FRANCA IN A LINGUISTICALLY DIVERSE COMMUNITY
Profile. The school is one of the large schools in Zamboanga City with a student population of
about 3,540. The school is in the heart of the city and is adjacent to major community landmarks
such as the hospital, market, mall, electric plant, and bus station. The area is a cultural melting pot
where as many as four languages are spoken: Chavacano, Bahasa Sug, Sinugbuanong Binisaya, and
Tagalog. The regional language in the area is Chavacano and this lingua franca (LF) is also the school’s
declared MT.
The school offers three curriculum programs (regular, special science, and special education) and has
a complete curricular offering from Kindergarten to Grade 6. It had been implementing the MTBMLE program for three years at the time of the study.
The distinguishing features of the school’s implementation are its use of the LF and the various links
that it has established with DepEd regional and division offices and the local government. The LF was
deemed the best MOI choice because it is the language that most students in the community know
and they are said to come to school already having an adequate degree of proficiency in the LF. The
LGU supported this choice, which is consistent with its goal of preserving the LF and promoting
social and cultural cohesion in the city.
Language. The school’s distinct language strategies centered on MT standardization and the
production of various instructional materials that contributed to educational MT literature.
Efforts at standardization reflected close ties that the school had developed with various levels of
DepEd offices and the LGU. In order to further standardize Chavacano, the DepEd Division Office
solicited a list of difficult and unfamiliar MT words from division teachers. The teachers in the school
participated in this task and were also requested to provide synonyms for the collected difficult MT
vocabulary. This was followed by a consultation with the Division Office which then screened the
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submitted synonyms to identify those that could be used for teaching. Teachers in the school then
conducted informal standardization of the MT by agreeing on the spelling of some words.
The Division Office participated in DepEd’s call for continued standardization of the MT alphabet.
The division coordinator reported that a team of MT experts had been assigned to continuously
work on updating the Chavacano alphabet, and that the recent modifications had been submitted to
the LGU and DepEd for approval.
The LGU also undertook the publication of MT dictionaries, primers, and workbooks which were
distributed to schools at the start of MTB-MLE implementation. These materials served as MT
references and ultimately added to the growing collection of MT instructional materials.
Instruction. Distinctive instruction strategies at the school all related to the strengthening of MT
vocabulary. Strategies that focused on language involved teachers reminding students about the
correct spelling and pronunciation of MT words. Students’ metalinguistic awareness was also
developed by prompting the MT counterpart of English or Filipino words used in class.
One of the prominent vocabulary activities was Palabra del Dia (Word for the Day), which worked in
tandem with a word wall, an instructional visual that features all the previous words of the day. This
vocabulary activity was conducted across all levels and subjects, but the choice of words for K-3 is
limited to the MT as a way of implementing MTB-MLE. The MT word chosen for Palabra del Dia was
one that served as a good representation of the theme or main topic of the lesson. The teacher
would begin the lesson by introducing the palabra del dia, which was written on a visual that was
posted on a board. Students were asked to read and try to define it. The teacher then connected it
to the main lesson. Each palabra del dia was then written on the word wall, which was usually a large
sheet of paper with enough space to accommodate the addition of more words. The word wall was
reported to support vocabulary retention because it provided students with a visual and concrete
list of all the MT words they have learned. After doing Palabra del Dia for 100 days, students
individually chose a favorite word from the word wall and showcase it in a school activity called ‘100
Days Celebration.’
Another school-wide instruction activity was the use of an articulation board as a class routine. The
articulation board was a simple visual made of durable material – a piece of cardboard or a small
blackboard – that featured an incomplete template with blanks for the current date, day, weather,
etc. For the K-3 levels, the MT is used for the template. Teachers explained that reporting the
articulation board content encouraged students to use the MT daily, and that discussion of the
weather or date became a springboard for learning other MT words.
The use of a ‘Show Me’ board (a small chalk board) allowed students to write down answers and
have the teachers check their spelling. It was also used for class activities like group contests or pairwork.
Materials. The Materials strategies of the school reflect the school’s partnership with the
community members, higher DepEd offices and the LGU in materials production and localization.
The DepEd Regional Office anticipated the need for a special set of contextualized materials for
MTB-MLE instruction and organized a regional materials production workshop. Even before the
launching of MTB-MLE, the division had identified a competent materials writer for Chavacano. Some
teachers and the school administrator of the exemplar school from the LD context participated in
the writeshop, where they made lesson plans and worksheets with other selected teachers and
materials writers from all over the region. The materials they created were pooled, validated, and
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distributed to schools across the region. Hence, the best-practice school and all the other schools in
the region were supplied with localized materials for MTB-MLE. In addition, the exemplar school
coordinated with the Division Office in procuring LMs and Teacher’s Guides from the DepEd
Central Office.
The schools in the region had a good partnership with the LGU, which provided strong support for
the development and promotion of the MT. Like the Division Office, the LGU had anticipated the
need for additional MT instructional materials for the program. A year before implementation, the
LGU distributed its published MT primers, pamphlets, and dictionaries to schools in the region.
The school’s extensive collection of big and small storybooks in the MT was the result of the
combined efforts of teachers and parents. MT stories written by teachers in the region were
rendered with localized illustrations and then reproduced. Mothers who waited for their children to
be released for lunch or dismissal helped reproduce books by coloring illustrations. Students in
higher grade levels were assigned to write and create big books as projects. Students researched and
interviewed elders for story content, and the creation of a big book usually became the joint task of
both parent and child. Through the years, these assigned projects have provided the school with a
rich collection that is displayed in the school library and mini-libraries (dyutay de libreria) in K-3
classrooms.
A record of the classroom print environment of the school from the LD context is provided in
Appendix D.
Program. The exemplar school’s strategies for Program involved design, staff training, advocacy,
and connection with local community and the LGU. All these strategies reflected a systematic form
of implementation that involved teachers, students, and other stakeholders.
The school declared Chavacano as its official MT, but the linguistic diversity in the school and
community required a unique design to organize Chavacano-speakers and non-Chavacano speakers
within classes. Teachers acknowledged the presence of Muslim students who speak a different MT,
but they also explained that these Muslim students started school knowing how to speak Chavacano,
the regional LF. Most Muslim parents knew how to speak the LF and their children learnt the
language from them. Nevertheless, to further develop Muslim students’ skills in Chavacano, they,
along with children of migrant parents who did not yet know how to speak Chavacano, were
deliberately seated beside Chavacano-speaking students. Teachers explained that sitting non-native
speaking (NNS) students beside the MT native speakers was one way of facilitating NNS students’
skills in Chavacano. They said that students learned the language fast because of the additional
scaffolding that constant conversation with a native speaker seatmate provided.
In cases where several groups of NNS students were in a class, teachers deliberately grouped
students with the same MT. Teachers explained that this made translation from Chavacano to the
students’ MT easier because they could be easily approached and given the translation, being seated
together. Teachers explained that even if the NNS students were grouped, they were still provided
with adequate MT immersion from their conversation with NS classmates. Teachers explained that
NNS students generally picked up the language quickly. After the first quarter of the SY, the practice
of seating NNS students with native speaking (NS) students was only applied to some students who
required more time to learn the language, but teachers said that this was rarely the case.
Another Program strategy in the school was the provision of Chavacano proficiency training,
especially for non-Chavacano speaking teachers. This training was organized annually by the Division
Office. NNS teachers who attended the training described it as a great help in preparing them for
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the use of the MT. It provided some grammar and orthography lessons which they would otherwise
not have received.
School-wide instructional activities like 100 Days Celebration and Buwan ng mga Wika (Month of
Languages) also served as advocacy strategies for the program. As explained above, the 100 Days
Celebration was tied up with the Palabra del Dia activity. After choosing a favorite MT word from
the previous 100 days, students showcased the word by making a creative visual that presented the
word on hats, boards, or shirts. Each grade level usually agreed upon the mode and design of the
display. A school-wide parade of the children bearing their chosen words was held as parents and
other community members watched. The parade would culminate in a short program where
students participated in MT-related presentations like singing, poetry declamation, etc., in front of
parents and other guests.
The celebration of Buwan ng Wika (Month of Language), which the school renamed as Buwan ng mga
Wika (Month of Languages), is consistent with the integration of all the community languages in
school celebrations. The change in the title for the celebration emphasized that previously only one
language was celebrated: Filipino, the national language. By using the plural ‘Languages,’ the school
implied that all locally spoken languages should be celebrated – an idea that is consistent with MTBMLE. Another change was that all the activities in the celebration featured all the languages in the
community.
Another Program activity that was linked to MTB-MLE was the Drop Everything and Read (DEAR)
program, which encouraged everyone in school to read anything during the last 15 minutes of lunch
break. The program complemented MTB-MLE in that K-3 students were encouraged to read MT
materials, although beginning readers were told MT stories by their teachers. Students in higher
grade levels were encouraged to read materials in Filipino or English to prepare them for the use of
these languages in their subjects.
Palabra del Dia, 100 Days Celebration, and DEAR are all part of a program called Mas Alegre na
Escuela (MANE) which was initiated by the Regional Office. MANE aims to make schools a studentfriendly environment. The school administrator explained that having the program name in the MT
was one way of helping students to see schools as friendly places.
Another Program strategy in the school was the pursuit of strong connections with the local
community and the LGU. The school collaborated with local DepEd offices and the LGU in
celebrating regional festivities like Fiesta del Pilar, Arts Month, and Dia de Zamboanga (Day of
Zamboanga). These activities usually lasted for several days, and DepEd and the schools were
allotted a day for their activities.

DISCUSSION
The cases of the best-practice schools reveal that all have strategies consistent with the principles in
the MTB-MLE Effectiveness Framework. The schools’ implementation yielded context-specific
themes that influenced their programs and demonstrated the overarching nature of the localization
principle. For the school from the LL context, this was manifested in coherence of vision and
purpose and in collaboration in planning, producing and using resources. The school from the SL
context showcased the value of connecting with the community and of cultural integration in
instruction. The school from the Tagalog context capitalized on the teachers’ knowledge of the MT
variety’s distinction from Filipino, and this encouraged the school to promote and enrich the MT.
For the school from the LD context, the use of the LF and the links formed with local government
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and other DepEd offices made the program stand out. These context distinctions show that
programs acquire a unique identity borne out of coalescing influences of each community’s linguistic,
cultural, and sociopolitical make-up.
These descriptions present accounts of how four schools developed a suite of MTB-MLE best
practices that are consistent with the principles of effective MTB-MLE implementation. The variety
of approaches described in each of the four exemplar schools illustrates not only the possibilities of
MTB-MLE practice in DepEd schools in the country, but also how the nature of diverse local
contexts has stimulated and shaped distinctive approaches related to the dynamics of linguistic
contexts and communities. At the same time, some issues that invite careful thought have been
identified. The value of a description such as this – presenting good practices vis-à-vis issues – lies
not only in recognizing what the four schools have achieved in the first few years of MTB-MLE
implementation, but in providing descriptions that illustrate the points for reflection and other
possibilities for other schools, as they seek to improve and extend their implementation of best
practices in MTB-MLE.
The exemplar schools utilized a context-informed approach in their effective implementation of MTBMLE. There is no universally applicable single model of MTB-MLE that will be equally effective across
the different contexts. The overarching localization principle in the Effectiveness Framework means
that schools need to design implementation of the program with a clear understanding of the
dynamics of their own context. This includes understanding the possibilities and limitations that apply
in each school, and this means understanding the context, the place of the selected MT(s) in the
community, the way the MT is used and interacts with other languages (such as Filipino and English)
and how the MT relates to and is distinct from other local varieties of the same language. It means
understanding the best instructional practices for the children in each school to learn through their
particular MT, using materials that are relevant and effective for that context. It means the program
needs to be designed and supported to use the most appropriate MT(s) for the students, structured
to meet the needs of the children and delivered with the staff and resources available, including the
most appropriate ways of involving the community. All schools should be able to develop a
statement of the distinctiveness of their MTB-MLE program.
While there is no universally applicable model, the implementation of MTB-MLE in every school
needs to be guided and informed by the principles enunciated in the Effectiveness Framework. This
means that the dimensions of Language, Instruction, Materials, and Program need to be considered in
relation to the localization principle and used to guide the development of the specific practices and
strategies each school applies. The use of a common set of guiding principles can interact with
context-informed design to extend and build a national system for MTB-MLE that is tailored for the
needs of local communities and schools. MTB-MLE programs in schools need to be related to the
principles of the Effectiveness Framework in design, implementation, monitoring and evaluation.

LANGUAGE
It is important that schools work with an authoritative orthography of the MT they implement.
Where schools have developed their own orthographies and standardizations of the MTs they teach,
these should be verified by experts and compared to the orthographies of other schools teaching
the same language to ensure that a well-informed and consistent model of the MT is being provided
to its speakers. The best-practice school from the LD context exemplified this approach through its
coordination with the DepEd Division Office and the LGU that assigned a Technical Working Group
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(TWG) especially for this issue. The TWG coordinates with all the schools in the Region and
updates them about any orthographic innovations.
One of the issues that arose in the Language dimension was the variable collection of language
mapping data despite the standard system provided by DepEd – this can lead to data inaccuracies.
Another issue concerns the choice of MT MOI by the school and the repercussions of this choice on
language status and its community of speakers.
Appropriate application of the contextualization principle of MTB-MLE requires that the planning and
implementation of MT MOI be informed by accurate language mapping data, which includes the
languages spoken by students in school and in the community. This should not be a once-only
exercise but instead a continuing process, as the dynamics of internal migration and language shift
can result in changes in patterns of language use over relatively short periods. The provision of MT
MOI for each year’s intake of new students should be informed by current and accurate linguistic
mapping data. The seriousness with which all the best-practice schools conducted language mapping
contributed to their efficient implementation of the program. Language mapping was undertaken
before the start of the SY, upon the registration of students. The information collected was validated
by some of the best-practice school teachers through home visits, interviews with parents, and
observation of students’ communication practices in schools. However, practices of schools with
regard to language mapping appear to be variable, and there may be cases where submitted language
mapping documents contain inaccurate or yet-to-be-updated information. DepEd offices could
provide a mechanism or protocol that ensures standards that guarantee the accuracy of language
mapping data.
The decision on which language is selected as MT MOI can have implications for the status of
languages and the communities that speak them. In the literature, the use of multiple local languages
or MTs is the ideal set-up in a linguistically heterogeneous area. While this provides the highest MT
immersion for students with different MTs, the case of the school from the LD context shows that
there are challenging socio-political circumstances that made the use of multiple local MTs difficult to
implement. The literature also reveals that schools in linguistically dense areas often choose an LF as
MOI. This can be a practical choice when it is not possible to provide an MOI in all languages spoken
by children in a school and the children are quite proficient in the chosen LF (Pflepsen, Benson,
Chatbott, & van Ginkel, 2015). This is the case in many places in the Philippines, as children
commencing school are already bilingual in their heritage MT and the regional LF. This was true for
the best-practice school from the LD context. However, in these circumstances children who are
native speakers of smaller, local languages will not get a chance to learn through their MT as MOI
and therefore will not learn in their strongest language, unless strategies are developed to provide an
MT MOI for them. This is most relevant in LD contexts where the LF MOI option has been taken.
DepEd Order (DO) 28 (2013) safeguards the use of local languages in areas where an LF also exists.
However, DO implementation affords monitoring to ensure its feasibility in areas where the option
between a local language and LF MOI applies. Variations from the policy need to be considered, as
there may be context-based reasons behind such decisions, as in Zamboanga.

INSTRUCTION
The four exemplar schools used well known instructional strategies in MTB-MLE, as well as being
imaginative and innovative in the development of new strategies to suit their needs. The
development of instructional strategies seems to be a strength of teachers in implementing MTBMLE. It is important that schools and teachers continue to build their repertoire of effective
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practices. All best-practice schools had their own type of innovative instructional strategies. Schools
from the Tagalog and LD contexts highlighted MT vocabulary building through sinusong wika learning
stations, Word for the Day activities, and 100 Days Celebration. The use of a multi-purpose MTBMLE classroom in the Tagalog context was an example of teachers’ creativity in using various
resources.
A significant issue in MT MOI instruction is translanguaging (the use of translation, code-switching,
and different languages in the classroom). On one hand, keeping translanguaging to a minimum will
maximize young children’s immersion in their MT as the MOI. On the other hand, the use of such
practices can be beneficial to children’s comprehension, particularly when the children do not speak
the designated MT. Such practices can also help to prepare children for multilingual interaction and
life as bi/multilinguals in Filipino communities where a number of languages are frequently used and
mixed. It is important that teachers are aware of these dimensions of translanguaging in the MT
classroom, and consciously plan and manage the extent to which they use it, in order to achieve the
most effective balance between exposure to the MT and translinguistic learning. Translanguaging
occurs because of the inherent bi- or multilingualism of Filipinos. In the best-practice schools,
teachers’ use of translanguaging showed that it was deliberately or strategically used to enhance
students’ multilingualism. However, Phase 1 of this study (Williams et al., 2014) found that some
teachers used code-switching or translation not to aid instruction but as a coping strategy because
they had not fully adjusted to teaching in the MT MOI adopted by their school.

MATERIALS
The data from the best-practice schools provide many examples of the schools devising their own
learning materials and identifying sources of acquisition of effective materials. The comprehensive
materials collection of the best-practice school from the LL context highlights this. The huge
teaching force of the school was tapped in materials development, leading to the production of a
comprehensive range of local materials that is shared with other schools. The best-practice school
from the LD context participated in a similar materials production workshop coordinated by the
DepEd division and regional offices. What was produced was a set of localized instructional materials
for all subjects. By tapping teachers who are also materials writers, the region produced local
materials long before the nationwide MTB-MLE implementation. With effective Materials strategies
in place, schools need to update the content of the materials and to maintain the sharing of materials
to promote program sustainability.
Issues concerning materials include the consistency of undertaking materials localization while
ensuring provision of complete materials on time. DepEd has provided LMs for official MTs and also
encouraged teachers to develop their own localized materials. However, teachers have identified
some inconsistencies between the language used in DepEd-provided materials and the ones actually
used in their communities. DepEd has explained that this is a natural consequence of the fact that an
MT can have several varieties and has advised the localization even of DepEd-produced materials to
ensure that the language and ideas presented in them match the ones used in the communities. This
has been done by the best-practice schools, which have also produced their own localized materials.
Efforts in materials production vary from region to region and appear to depend on available
resources and the will of the concerned local DepEd leadership. DepEd could escalate materials
production by creating a mechanism that makes it a required activity, not an optional one. This
would entail providing the preparation that teachers need for writing and validating materials.
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PROGRAM
There is a need for centralized training from DepEd to support teachers and schools in their
implementation of MT as MOI. In the initial stages of implementation, DepEd used a cascading model
for dissemination of training and the influence of this training is reflected in the findings of this study.
It can be seen in the adoption of instructional strategies such as bridging and code-switching, in the
types of materials used and developed by schools, and in the ways programs have been structured
and implemented. But there was also ‘slippage’ in this model. Not all ideas were recalled and
transferred from one level of training to the next, and some important content was diluted as it
moved between levels. DepEd has now adopted different models of provision of professional
development on MTB-MLE, including the use of online videos. The use of such technology allows for
more direct communication between DepEd experts – including schools and teachers who have
expertise in successful practice – and those seeking to access this support. As the MTB-MLE
program develops and schools have new experiences, it is appropriate for professional development
and training needs to adapt. DepEd regional and division offices have the freedom to organize
training to address specific needs that arise in their localities. In the school from the LD context, a
language ‘refresher’ for teachers who are NNS of the LF MOI is organized annually. In the school
from the Tagalog context, LAC sessions address the MTB-MLE concerns of teachers.
At the school level, there is a need to maintain strong school-community links to support the MTBMLE program. The program activities of the school from the SL context provide the best examples
of this. The Parents Club and Purok Study raised the standard for schools’ partnership with the
community.
There is a need for strong school leadership in the implementation of MTB-MLE. All the best-practice
schools had a school administrator who believed in MTB-MLE principles and actively organized and
supported activities for the program. The school administrators were the initiators of key MTB-MLE
activities such as the materials development activities in the school from the LL context, the
engagement of the community in the school from the SL context, the provision of the multi-purpose
MTB-MLE classrooms in the school from the Tagalog context, and the vocabulary-building activities
in the school from the LD context. Their belief in MTB-MLE principles was passed on to teachers
and parents, who at first did not have a clear understanding of the program’s rationale. The school
administrators set examples that encouraged teachers to actively participate in MTB-MLE activities.
They were also good school managers who worked with teachers in finding solutions to challenges,
often anticipating difficulties and preparing for them in advance. Due to this approach, a lot of the
constraints faced by the schools were mitigated. Overall, the outstanding leadership of the school
administrators – their vision, dedication and program management – was instrumental in the
effectiveness of MTB-MLE implementation in their schools.
The exemplar schools also provided a strong and stimulating visual and print MT environment in the
school and classroom. Visual stimuli and statements of the importance of the MT are powerful aids
to students’ learning and reminders to all – students, teachers, parents and community members
who visit the school – of the value the school places on the MT.
A very significant issue in the Program dimension is the question of how to design MT program
models that minimize the number of mismatched students, i.e., students who do not speak the MT
used in class. In some cases, the use of an LF can be helpful, either as the designated MT, where
appropriate, or for use in translanguaging strategies by teachers. However, to achieve the program
goal of maximum immersion, schools need to explore ways of minimizing the numbers of
mismatched students in MT classes, and DepEd could monitor the extent to which mismatched
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students are present in MT classes. This problem is not limited to the school from the LD context.
The other three schools also display varying degrees of language homogeneity, and mismatched
students are often from migrant families, which are present in all the schools. Schools currently
make local adjustments to DepEd-proposed program models and these must be shared with DepEd
so that the Department is informed of the feasibility of models other than the ones it proposes. By
drawing on these models and conducting a formal study of their feasibility, DepEd’s proposed
guidelines for models could be updated and shared with schools across the country.

CONCLUSION
These descriptions provide a picture of what has happened in the early stages of implementation of
MTB-MLE in the Philippines. The picture is not and cannot provide a comprehensive evaluation of
the degree of success or otherwise of the reform. It is too early make such a judgment. However,
this picture shows that at least four schools have worked within centralized policy guidelines to
develop high quality programs suited to the circumstances of their context in a relatively short
period of time. Findings have allowed us to make the following conclusions.
Localization is a significant principle that cuts across MTB-MLE program dimensions and has the
capacity to determine the effectiveness of the program and its meaningfulness to students and other
stakeholders. All four exemplary schools have localized the program in one or more dimensions,
confirming the value of localization particularly in addressing context-specific needs. The stories of
the four schools are important to MTB-MLE literature, not so much for strategy replication but for
the implementer interactions and dynamics that can help counterparts on how to localize their own
programs.
In terms of community involvement, smaller communities tended to enjoy stronger stakeholder
support than larger communities. What smaller communities lacked in the number of language
speakers was compensated by the high degree of involvement of very motivated stakeholders.
Community involvement has usually been depicted in the literature as the provision of monetary
assistance or participation of community members as program experts or consultants. One
exemplar school showed great involvement from volunteer mothers who taught under the guidance
of an MTB-MLE teacher and parents who joined committees specifically tasked to help MTB-MLE
implementation. While large communities enjoyed more MT supplementary materials and a larger
number of speakers, the closely-knit groups in a smaller community helped the school in facing their
challenges.
Strong and supportive leadership in all exemplary schools affirms that MTB-MLE programs are more
likely to be effective if such is present. The cases of the exemplary schools showed that leadership
was not only practiced by school administrators, but also teachers. The schools in the study have
benefited from the inspiration and action provided by such leaders. We learned that the presence of
even one great leader who served as innovator and mover can change mindsets and “make things
happen” for the program. The leaders in the exemplary schools served as catalysts that facilitated a
smooth program implementation. MTB-MLE literature has identified community or stakeholder
support as one feature of strong programs, but school leadership specifically is not mentioned.
However, the results of this study underscore the importance of strong leadership for an effective
MTB-MLE program, so much so that it can be identified as a feature distinct from ‘stakeholder
support’. This has implications on the design of training for school administrators and teachers, so
that they can be provided the necessary guidance and support to take on the role of leaders.
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This study has accounted for differences in schools from different language contexts and number of
MT speakers, and to this end we learned that each context posed a unique combination of
challenges and strategies due to varied language landscapes, sociopolitical situations, and available
resources. Each context had its own strengths and weaknesses and these observed combinations
might usefully be further explored. The documentation of these combinations can inform program
implementation and help educators anticipate challenges that are likely to be faced in specific
contexts.
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RECOMMENDATIONS
The results of Phase 3 of the MTB-MLE project illustrate that four DepEd schools have attained high
levels of practice in the implementation of MTB-MLE. The following recommendations are made in
the interest of using this documentation of best practice to inform and enhance the implementation
of MTB-MLE on a wider scale:
1. Dissemination of information about best practice strategies in MTB-MLE.
Having identified and described DepEd schools implementing best practice in MTB-MLE, it is
important that this information be brought to the attention of all schools in order that they
may learn from the achievements of schools that have developed best practices and effective
strategies. DepEd is invited to distribute the findings of this report and the descriptions of
the strategies to all schools to support them in working towards best practice in MTB-MLE.
2. Establishment of mechanisms for sharing of information, ideas and experiences
in the implementation of MTB-MLE.
DepEd could usefully develop mechanisms that enable schools and teachers to share their
experiences of implementation. One possibility is the development of online portals where
information about best practices in MTB-MLE can be accessed by schools and teachers. This
could include a moderated discussion forum where teachers could share their experiences,
ask questions and make comments about their experiences of implementing MTB-MLE.
3. Encouragement for schools to adopt and demonstrate best practices in MTBMLE.
The use of annual awards and competitions for best practice in MTB-MLE could encourage
schools to improve their MTB-MLE programs and work toward best practice. These could
be conducted on a division or regional basis. The principles of effective implementation and
the description of strategies in this report could be used as the foundation for developing
specific criteria to apply. These could vary from year to year to encourage improvement in
different dimensions of MTB-MLE. Another option is to use monitoring and reporting
procedures derived from the principles to encourage schools to be aware of and utilize the
principles in their implementation of MTB-MLE.
4. Further research to develop better understanding of best practices in MTB-MLE
in the Philippines.
Ongoing improvement of MTB-MLE implementation depends on an understanding of what is
happening in schools and a knowledge of options for better practice. There is a need for an
evidence-based source of information, and research has greatest impact when it is related to
the experiences and concerns of practitioners. DepEd could consult with relevant research
bodies (centers such as ACTRC and relevant academics in universities) to collate a database
of research that has been undertaken into MTB-MLE in the Philippines. It could also develop
mechanisms whereby researchers can be made aware of DepEd’s interests and priorities. An
online portal for teachers could include a research section that disseminated research
findings and enabled teachers and researchers to benefit from each other’s insights. Areas
for further research arising from Phase 3 of the ACTRC project are:
• Understanding effective ways for schools to develop accurate and authoritative
orthographies of the MT they teach;
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• Better understanding of the ways translanguaging practices are used in MT classroom
and the impact of such practices;
• Effective strategies for meeting the needs of mismatched students who do not speak
the designated MOI of the classroom in which they are learning, especially in the first
years of schooling.
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Appendix A: Classroom Print Environment of the School from
the Large Language Context
MTB-MLE implementation in the school from the large language context represents coherence and
collaboration. Coherence is manifested in the school’s consistency on how the program is being
implemented. This was observed most especially in the classroom print environment where labels of
bulletin boards, which used to be in English, were translated to MT. The conduct of weekly grade-level
Learning Action Cell sessions to prepare instructional materials resulted to a pool of learning and
teaching resources shared among teachers.

© 2015 ACTRC
Grade 2 Classroom, School from the Large Language Context

Luna sa Kaalam (Learning Station)
This is a bulletin board containing information about the different learning areas in the grade
level, written in the MT. With this, pupils get to acquire additional information about MTB-MLE
even outside instruction time.

Luna sa Kahimsog (Health Corner)
This contains the height and weight charts of
the pupils and information on how to be healthy
and fit, all written in the MT.

© 2015 ACTRC
Grade 2 Classroom, School from the Large Language Context

Pulong sa Bungbong (Word Wall)
An MT term is featured in this wall every week.
Translation equivalents in Filipino and English
and other related terms are also displayed. This
helps pupils build vocabulary in the MT and
other languages. Teachers observed that pupils
actually use the MT words they learn from the
word wall.

© 2015 ACTRC
Grade 1 Classroom, School from the Large Language Context

MTB-MLE Instructional
Materials
Grade-level teachers create
instructional materials and pool them
for use in MT teaching. The materials
are displayed in one grade level
classroom and can be borrowed by any
teacher who needs it. Materials ranged
from flashcards to big books that can
be used to teach different MT
competencies.

© 2015 ACTRC
Grade 2 Classroom, School from the Large Language Context

Roleta (Roulette)
An improvised roulette used to
introduce pulong nga naggaray (rhyming
words). The pupils are asked to give
words, which either begin or end with
the sound pointed in the roulette.

© 2015 ACTRC
Grade 2 Classroom, School from the Large Language Context

© 2015 ACTRC
Grade 1 Classroom, School from the Large Language Context

Big book entitled Ang Tabanog (The Kite)
An output of the grade one teachers in one of the School LAC sessions. This has been
evaluated by the Instructional Materials Council Secretariat and uploaded in the Learning
Resource and Materials Development System portal for use of other schools using
Sinugbuanong Binisaya as MOI.

Appendix B: Classroom Print Environment of the School from
the Small Language Context
Connection with the local culture and community has been the focus of the MTB-MLE implementation
in the school from the Small language context. The local stakeholders have been highly involved in
program implementation and the local culture has been consistently integrated in the lessons.
Five-Language (English, Tagalog,
Hiligaynon, Kinaray-a and Akeanon)
Dictionary
Teachers use the Five-Language Dictionary
whenever they encounter MT terms that are
difficult to understand or if they needed to
translate a non-MT term to the MT. This
dictionary proved to be useful since it has
translation equivalents in other Visayan
languages that are also widely used in the
region. At times, teachers introduce the MT
terms and its equivalent in the four other
languages.

© 2015 ACTRC
Grade 3 Classroom, School from the Small Language Context

An example of a story
written down by parents
The parents have been actively
involved in writing and compiling
local stories that can be used by
teachers in MT teaching. They also
help their children compose stories
and poems in the MT. These are
posted in bulletin boards in the
classroom for pupils to read.

© 2015 ACTRC
Grade 3 Classroom, School from the Small Language Context

Criterion-Referenced Test
The teachers in the district conduct in-service
trainings to produce a criterion-referenced test in
the MT to serve as reviewers for the Grade 3
students in preparation for the National
Achievement Test.

© 2015 ACTRC
Grade 3 Classroom, School from the Small Language Context

Alphabet Primers
Primers in the MT are used as
instructional materials to teach pupils
how to read. It introduces them to the
alphabet, sounds and vocabulary of the
language.

© 2015 ACTRC
Grade 2 Classroom, School from the Small Language Context

© 2015 ACTRC
Grade 1 Classroom, School from the Small Language Context

Big books in the MT
A number of big books have been created by teachers and parents for use in MT teaching.
Teachers write the stories and draw the illustrations while the parents provide the
materials and help in binding the books.

© 2015 ACTRC
Grade 1 Classroom, School from the Small Language Context

MT Alphabet
The MT alphabet from the updated MT orthography is printed in tarpaulins and displayed in all
K-3 classrooms in the school. Before the start of the class, the students are made to recite the
letters of the alphabet and the words that start with each letter.

Appendix C: Classroom Print Environment of the School from
the Tagalog Context
In the school from the Tagalog context, the awareness of the local Tagalog variety is evident in their
implementation of the MTB-MLE program. The school is building a list of their vocabulary with the help
of teachers, students and other stakeholders. They also take pride in the distinctiveness of their Tagalog
variety and they ensure that the current generation values their MT.
Mga Sinusong Wika ng Tanauan
(Tanauan Dictionary)
Teachers, students and other stakeholders
compiled a list of MT words to serve as an MT
teaching resource. Elders were also
interviewed to contribute to this growing
vocabulary list. Words in the local variety are
posted in the classroom walls along with their
translation equivalents in Filipino.

© 2015 ACTRC
MTB-MLE Classroom, School from the Tagalog Context

Learning Packages
Teachers have ready-to-use lesson plans
for all learning areas and these are updated
each year. These packages are shared
among teachers and these made lesson
preparation easier and more efficient.

© 2015 ACTRC
Grade 1 Classroom, School from the Tagalog Context

© 2015 ACTRC
MTB-MLE Classroom, School from the Tagalog Context

MTB-MLE Classroom
The school provided the K-3 classes an MTB-MLE classroom, which serves as a show
room for MT lesson materials that teachers can readily use in MT teaching and a venue
for MT activities and classes. This MT print-rich classroom exposes the pupils to the MT
even outside formal instruction time.

Collection of Big Books and Small Books
With the similarities of the local variety to Filipino,
the school does not have a hard time looking for MT
lesson materials. The big books and small books in the
collection were bought by the teachers, donated by
parents or given by a bookstore as a prize.

© 2015 ACTRC
MTB-MLE Classroom, School from the Tagalog Context

Collection of MT stories, sayings
and other visuals
The teachers use localized themes for
their activities and lesson materials.
Lessons are made relevant to the
experiences of the students by presenting
stories and songs that talk about their
daily life.

© 2015 ACTRC
MTB-MLE Classroom, School from the Tagalog Context

Appendix D: Classroom Print Environment of the School from
the Linguistically Diverse Context
The school from the Linguistically diverse context uses a lingua franca as the MOI, being the language
that most students and teachers are proficient in. This proves to be useful and efficient in a community
where at least 4 languages are spoken. This choice in the use of the lingua franca is consistent with the
goal of promoting social cohesion in the community.

© 2015 ACTRC
Grade 1 Classroom, School from the Linguistically Diverse Context

MT Word Wall
This word wall introduces the students to the correct spelling of commonly used words in the
MT. Continued standardization of the MT is done at the division and school levels to update the
MT orthography.

© 2015 ACTRC
Grade 1 Classroom, School from the Linguistically Diverse Context

Palabra del Dia (Word for the Day)
Word for the Day is a vocabulary activity conducted across all grade levels and subjects in the
school where students learn one MT word each day for 100 days. Students are asked to read
and define the word and the teachers relate it to the day’s lesson.

© 2015 ACTRC
Grade 2 Classroom, School from the Linguistically Diverse Context

Murals in the MT
Students also paint the walls with MT terms as their project in the MTS. These are more
permanent prints in the classroom and it serves as a guide to the lessons that they are about
to discuss in class.

Student Output in the MT
A corner in every MT classroom is allotted to
display the output of students. These outputs
are evidences that students develop literacy skills
in the MT. The picture on the left shows the
different parts of the house in MT.

© 2015 ACTRC
Grade 3 Classroom, School from the Linguistically Diverse Context

Articulation Board
This board features a template that can be
supplied with the date, day and weather. This
board is used in all K-3 levels and this has
encouraged discussions about the weather.

© 2015 ACTRC
Grade 3 Classroom, School from the Linguistically Diverse Context
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